
= Scheme of Learning 

Year Group – Y9 

Unit Overview – Sex and Relationships 

Student will know: 

• Characteristics of positive and healthy relationships in all contexts 
• Stereotyping 
• Respect 
• Bullying 
• Criminal behaviour in relationships 
• Sexual harassment & sexual violence 
• Equality Act 2010 – legal rights and responsibilities 

 

Student should be able to: 

• Characteristics of healthy, intimate relationships 
• The facts about reproductive health, including fertility & lifestyle choices, and the menopause 
• Strategies for identifying and managing sexual pressure, including their right to delay sex 
• Facts about the full range of contraceptive choices 
• Facts about pregnancy, including miscarriage 
• The choices in relation to pregnancy 
• Sexually transmitted infections (STIs) 
• How the use of alcohol & drugs can lead to risky sexual behaviour 

 
Adapt to suit the needs of class. Additional resources should be placed in the folder on the staff area to share good practice and continue to refine SOL 

 



 
Lesson  

 
Aims and intended learning 

outcomes 
 

 
Teaching and learning strategies 

(including recall and retrieval 
strategies)  

 
Differentiation 

 

Assessment 
opportunities 
(Measure of 
progress) 

 
Resources 

 

Key Vocabulary  
(Tier 3) 

1 Child Sexual Exploitation 

Learning outcomes: 

Correctly identify the warning 
signs of CSE and what we 
can do if we suspect a case 
of CSE. 
 
Describe three most 
important red flags for both 
online and offline safety 
which suggest cases of CSE. 
 
Explain the manipulation 
techniques used by abusers 
and why we should leave 
investigation to the 
authorities. 
 

 

 

 

 

Starter (scenario on PP):  
Task 1: Would a real modelling agency 
ask a 15 year old to send pictures from 
her phone? What do you think?  
Task 2:  Why do you think Eva’s friend is 
worried? 
Task 3:  How could Eva’s friend make 
sure Eva was safe whilst not putting 
herself in any danger? Explain. 
 
Task one 
Students read the information sheets as 
a class (popcorn reading). 
 
Task two  
Students watch the video clip (link on PP 
slide 4) and complete questions. 
 
Task three 
Students read the keeping safe guide. 
Task 1: What do you think the three 
most important points are for 1) staying 
safe out and about and 2) staying safe 
online. 
Task 2: After picking your three most 
important points for each side, explain 
why you think these are the most 
important. 
Task 3: Analyse – is there anything 
either of these checklists are missing? 
Explain what else could be included and 
why you think this would be a good idea. 
 
Task four 
Return to the starter scenario. 
Task 1: Note down three more alarm 
bells (red flag warnings) from Eva’s 
story. Who needs to be alerted now do 
you think? 
Task 2: What questions should you be 
asking Eva about her planned visit – 
should you let her know you are going to 
tell someone? Explain your ideas. 
Task 3: ‘It is so important to leave cases 
like this to the police – you have been an 
excellent friend by reporting the case.’ 

Task 
explanations 
differentiated. 
Range of 
different tasks 
pitched at 
different levels. 
Support sheets 
available for 
students where 
needed. 

Use of LOTs and 
HOTs questioning.  
 
Completion and 
quality of work. 
 
Class discussions 
 

Work saved 
on the 
shared area. 

All sheets 
saved on the 
shared area. 

 

Child Sexual 
Exploitation - 
sexual abuse of 
under 18s through 
the exchange of 
sex or sexual acts 
for drugs, food, 
shelter, protection, 
other basics of life, 
and/or money. 
Sexual exploitation 
includes involving 
under 18s in 
creating 
pornography and 
sexually explicit 
websites too. 

  



Assess the validity of this statement, 
explaining the dangers you have 
avoided by following Eva yourself. 
 
Plenary 
 
Complete your literacy focus task. 
Be prepared to feedback and justify your 
ideas to the class. 
 

2 Abusive Relationships 
 
Learning Outcomes: 
  
Identify ‘red flags’ that 
someone 
may be in an abusive 
relationship. 
 
Describe how a person in an 
abusive  
relationship could receive 
help and the services they 
can access. 
 
Explain why a person may 
stay in an  
abusive relationship, even 
when it is making them feel 
bad and they know 
it is abusive. 
 
 

Starter (scenario on slide 1 of PP):  

Task 1: Does this relationship sound 
healthy? Why, why not? 
Task 2: Write down three things Gaz 
does that make the relationship sound 
unhealthy. 
Task 3: Sarah doesn’t think she’s in an 
abusive relationship. Why doesn’t Sarah 
think this? 
 
Students feedback their answers and 
watch the clip with discussion questions 
on slide 2. 
 
Task one 
Students read the case studies. 
Task 1: Colour code or key the 
statements in the correct columns 
depending on whether you think they are 
indicators of a healthy relationship or 
‘red flags’ (indicators of an abusive 
relationship) 
Task 2: Explain your choice for each 
one. 
Task 3: Explain in your books whether 
the abuse in each case is verbal, 
physical or emotional and why you think 
this. 
 
Task two 
Students review their answers: 
Task 1: Which one of these people do 
you feel is in the most immediate 
danger? Why? 
Task 2: What do you think could happen 
to this individual if they don’t get out of 
the relationship? Be prepared to 
feedback your answers to the class. 

Task 
explanations 
differentiated. 
Range of 
different tasks 
pitched at 
different levels. 
Support sheets 
available for 
students where 
needed. 

Use of LOTs and 
HOTs questioning.  
 
Completion and 
quality of work. 
 
Class discussions 
 

Work saved 
on the 
shared area. 

All sheets 
saved on the 
shared area. 

Abusive 
relationship – a 
relationship where 
one person is 
abusive or 
controlling of the 
other. This could be 
verbally, physically 
or emotionally. 
 



Task 3: Which do you think is worse, 
emotional, physical or verbal abuse? Or 
are they all just as bad? Analyse. 
 
Task three (statements on PP slide 5) 
Task 1: Which of these thoughts are 
actually good reasons for not seeking 
help? Clue: there may not be any. 
Task 2: How could you counteract each 
reason (say something to change their 
mind about not getting help). 
Task 3: Your friends has been seriously 
injured by their abuser. They are in 
grave danger. Now what should you do?  
 
Plenary 
Task 1: Using the information you have 
learned today, create an advice and 
awareness leaflet from one of the 
charities or organisations on your list 
about how to spot abusive relationships. 
Task 2: Explain clearly where victims 
can get help and the difference between 
a healthy and abusive relationship in 
your leaflet. 
Task 3: In your leaflet, explain why some 
people stay in abusive relationships and 
what impact that can end up having in 
the long term. 
 

3 
 

Peer Pressure 
 
Learning Outcomes: 
 
Identify strategies to resist 
peer pressure and reasons 
this can be so difficult. 
 
Describe the best ways 
particular case studies can 
resist peer pressure and the 
meaning of herd mentality.  
 
Explain the difference herd 
mentality, herd behaviour and 
peer pressure and analyse 
which strategies will work 
best in which case. 
 
 

Starter (scenario on PP) 

Task 1: What could the consequences 
be of what Emma just did? What does 
Peer Pressure mean? 

Task 2: Why did Emma do this, even 
though she didn’t want to? Explain. 

Task 3: Emma is usually a good student, 
yet she has taken a really stupid risk. 
Analyse how powerful peer pressure can 
be. 

Task one 
 
Students watch the video clip (link on PP 
slide 3) and complete questions.  

Task 
explanations 
differentiated. 
Range of 
different tasks 
pitched at 
different levels. 
Support sheets 
available for 
students where 
needed. 

Use of LOTs and 
HOTs questioning.  
 
Completion and 
quality of work. 
 
Class discussions 
 

Work saved 
on the 
shared area. 

All sheets 
saved on the 
shared area. 

Peer Pressure - 
direct influence on 
people by peers, to 
follow by changing 
their attitudes, 
values, or 
behaviours to 
conform to those of 
the influencing 
group. 
 



 
 
 

Task two 

In pairs, students read the case studies, 
then complete one of the spaces on the 
sheet, giving their advice. They pass on 
their case study and do the same for the 
new one they have received. 

Task three 

Students read the source extract as a 
class. 

Task 1:  In pairs identify five reasons 
why peer pressure is so hard to resist 
according to the article. Underline the 
reasons on the sheet and then describe 
them in your own words in your books. 

Task 2:  Explain why good students 
often cave in to peer pressure, using 
quotes from the article explained in your 
own words.  

Task 3:  Explain the difference between 
herd mentality, herd behaviour and peer 
pressure. Which of the strategies we’ve 
learned about would help us most in 
each case? Analyse. 

Plenary 

Write down the three best strategies 
you’ve learned today for coping with 
peer pressure. Number them in order of 
how well you think they’ll work for you. 

4 
 

The LGBTQAI+ Community 
 
Learning Outcomes: 
 
Correctly identify the different 
LGBTQAI identities and what 
the community want us know 
about these. 
 

Starter 

Task 1: What does this flag stand for? 
Who might use it? 

Task 2: Why has this particular 
community chosen a rainbow as their 
flag? Explain. 

Task 
explanations 
differentiated. 
Range of 
different tasks 
pitched at 
different levels. 
Support sheets 
available for 
students where 
needed. 

Use of LOTs and 
HOTs questioning.  
 
Completion and 
quality of work. 
 
Class discussions 
 

Work saved 
on the 
shared area. 

All sheets 
saved on the 
shared area. 

LGBTQAI – 
Lesbian, Gay, 
Trans, 
Queer/Questioning, 
Asexual, Inter-sex 
community. 
 
Cis-gender – what 
most people 
usually are. People 
who are content 



Describe the difference 
between these identities and 
use the new terms articulately 
and in the correct context. 
 
Explain the problems of 
gender stereotyping and why 
you can’t always tell people’s 
genders just by looking at 
them. 
 
 

Task 3: What do the letters in 
LGBTQAI+ stand for? Explain what the 
term ‘gender issues’ might mean. 

Task one 

Students watch the video clip (link on PP 
slide 3) and answer questions. 

Task two 

Students read the information sheet as a 
class, then: 

Task 1: Using the info from the clips and 
your reading sheets, answer each 
message giving advice to help the 
teenagers. 

Task 2: Explain to each person how they 
can help the people in question to feel 
better about themselves, using the new 
terms in context. 

Task 3: Create three more emails for a 
partner to answer. 

Plenary 

Task 1: Create a one minute role play 
with a partner about a non-binary or 
trans person telling their friend about 
their identity.  

Task 2: As above but you must include 
the terms; cis-gender, transvestism and 
LGBTQAI. 

Task 3: You must also explain to your 
friend the problems that come with 
gender stereotyping. 

with the biological 
sex they were born 
with. These people 
can still be gay or 
straight or bi. 
 



5 Learning Outcomes: 
 
Identify the most common 
STIs and the best ways of 
preventing them. 
  
Describe the symptoms of the 
most common STIs and how 
we can protect ourselves 
from ever getting these 
diseases. 
  
Explain why using protection 
is so important and which 
method of protection best 
prevents each of the most 
common STIs. 
 

 

STIs 

Starter: 
Task 1: Write down what you think STI 
stands for. 
Task 2: With a partner, write down as 
many different STIs as you can.  
Task 3: Now label them in order of how 
common you think they are. 
 
 
3 way differentiated clip link on 
PowerPoint and given as hand-out for 
students to complete. 
 
Main Task: Each of you have an STIs 
chart and an information pack to share 
on your table. You now have 20 minutes 
to complete your chart in as much detail 
as you can. Be prepared to share your 
answers with the class. 
 
3 way differentiated clip link on 
PowerPoint and given as hand-out for 
students to complete. 

Plenary: 

Create an acrostic poem to warn others 
about the dangers of STIs and how to 
prevent them. 
 

Task 
explanations 
differentiated. 
Range of 
different tasks 
pitched at 
different levels. 
Support sheets 
available for 
students where 
needed. 

Use of LOTs and 
HOTs questioning.  
 
Completion and 
quality of work. 
 
Class discussions 
 

Work saved 
on the 
shared area. 

All sheets 
saved on the 
shared area. 

 

STIs – sexually 
transmitted 
infections. Also 
referred to as STDs 
(sexually 
transmitted 
diseases).  

 

 

 

 


